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Inde*

tion; Training; Vocational educa-
tion

Efficiency, scientific., definition, 165;
wider view of, 85-86

Efficiency, social, as aim of education,
94-95, 118-121, 122-123, 231, 248;
definition, 120-121, 123; democratic
vs. aristocratic ideal of, 122; a moral
trait, 359. See also Culture vs. effi-
ciency

Egoism  of childhood,  23,  43-44

Elementary education, inconsistency
<?F, 257; narrow utilitarianism of,
136, 192. See also Education

Elements, not necessarily "simple,"
199

Emerson, quoted, 52

Emotions, in relation to environment,
125; vs. intellect, 335-336. See also
Dualisms

Empirical, two meanings of, 225-226;
as equivalent to "trial and error"
and rulc-of-thumb, 264

Empiricism, defects of, 269-272; a
school of method., 339, 343-344; its
service to school instruction, 268-
269> 276; transformed into sensa-
tionalism, 268-269. Bee oho Dual-
isms; Quackery; Rationalism vs.
empiricism

Empty-mmdedncss, vs. open-minded-
ness, 175

Emulation, as related to control, 28

Ends, vs. means, 106, 346-347; as con-
tinuous with means, 323; in relation
to interest, 127-128, 137; <:A\ results,
102-103. See also Dualisms

Environment, adult's t?& child's, 50-
51; chanec v$. chosen, as educative,
18-19, 22, 37} 274; control by living
beings, 1-2, 63; function of, 13-19,
22, 23~26> 27, 29-30, 39-40, 56,
114 135, 295; in relation to habit,
46-47, 52-53, 181; Herbarfs view
of, 71-72; relation to heredity, 74-
75; theory of its interference with
development, 57, 68; nature and
meaning, 10-10, 22, 2&-3S; close
relation of physical and social,
,28-*33j Rousseau s idea of education
apart frowi, 118; fields of strongest

unconscious influence, 17-19; study
of, a guide to individual method,
173-174. See also Dualisms; Schooi
as a special environment; Stimu-
lus
Epistemology, development of, 293-
294, 305, 356
Equipment, lack of, how to compen-
sate for, 162-163
Examinations, the need of, 336
Experience., availability in later experi-
ences, 340-341; chock and balance
theory of, 246, 322-323, 332; con-
tinuity through renewal, 2-3, 9; in-
dividual, how it absorbs experience
of others, 6, 7-8, 208, 217, 232; how
harmed by mechanical teaching,
209; vs. knowledge, early concep-
tion, 262-266, 275-276, modern
theory, 266-273, 276; measure of
value, 140; mediated vs. immediate,
231-233; nature of, 139-145, 151,
165, 270-271, 272, 273-274, 276; its
quality to be changed by education,
10-11, 22, 79; of pupil not to be as-
sumed, 153, 168-169, 233; recon-
struction of, 78-79; in school room,
as prompting recent reforms in
course of study, 194-195; place of
science in, 223-228; shared, gives
rise to meaning, 14-16, 21-22; prov-
ing unity of subject matter and
method, 166-167. See also Activity;
Capricious activity; Dualisms; Ex-
perimental method; Experimenta-
tion; Reconstruction; Routine;
Thinking and experience
Experimental method, connection with
occupations, 202, 228; consequences
of lack of, in Greece, 292; origin,
202; as transforming the philosophy
of experience, 273, the theory of
knowledge, 307-340, 344-345. See
also Experimentation; Laboratory-
work; Logical method; Method, as
defining science; Science
Experimentation,, 271-276. See also
Experience
Evolution, biological, and HegelV
idealism,, 59-60; as clinching proof
of continuity, 337-338